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Dyslexia Professional Learning Series

Session 1: Understanding Dyslexia & Universal Screening
(July 28, 2020; 10:00-11:30 a.m.)

Session 2: Early Intervention and Instructional Approaches in Reading:

Tiers2 & 3
(August 6, 2020; 2:00-3:30 p.m.)

Session 3: Schools and Families Partnering for Children’s Literacy Success
(August 13, 2020; 2:00-3:30 p.m.)
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Introductions

Ohio Department of Education
Region 8 Comprehensive Center
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Welcome & Introductions

Ohio Department of Education

> Office of Approaches to Teaching and Professional Learning
> Office for Exceptional Children

> Office of Early Learning and School Readiness

Region 8 Comprehensive Center

>>Karen Sanders, Ohio Coordinator

> Chris Rauscher, Technical Assistance Specialist
>>Sarah Sayko, Technical Assistance Specialist
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Featured Presenter

Sarah Sayko, Ed.D., is a technical assistance specialist with
the Region 8 Comprehensive Center. Dr. Sayko is also the
deputy director of the National Center on Improving
Literacy and leads the Parent and Family strand of work.
She is a senior research associate at RMC Research
Corporation in Arlington, VA.
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The Ohio Context
Melissa Weber-Mayrer
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The Ohio Context

> Proposed legislation addressing universal early screening for dyslexia

> Model Demonstration Project for Early Identification of Students with
Dyslexia in Elementary Schools

> Connections to current roles and work within the agency
> Guiding questions

>>Suggested readings

> 0ur Dyslexic Children (44-minute documentary)
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Ohio’s Plan to Raise Student Literacy Achievement

EachChild OurFuture

LITERACY ACHIEVE!/ENT

EachChildOurFuture

Section 1: Ohio’s Theory of Action

Educator
Capacity

Multi-Tiered
System of
Supports

Family
Partnerships

Birth-Grade 12
Language and

Shared Literacy Development Community
Leadership Collahoration

Figure 1: Ohio’s Theory of Action
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Understanding
Dyslexia

Part A
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Reading Development

EachChildOurFuture

The Simple View of Reading

Word Recognition Language Comprehension

Reading Comprehension

The ability to transform The ability to understand
print into spoken language spoken language

Figure 6. The Simple View of Reading (Gough & Tunmer, 1986)

The literacy goal of Ohio's education system is to ensure all learners have access to high-quality, evidence-based language and literacy
instruction and become proficient readers. The state can achieve this goal only if it provides support at all levels of the education
system in both the word recognition and language comprehension aspects of language and literacy instruction.
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Types of Reading and Writing Difficulties

EachChildOurFuture

Like the Simple View of Reading, this is a simple model, and each learner has individualized needs educators must address through
assessment and instruction.

Word Reading
Weak Strong

CCNETWORK

Comprehensive Center Network

Language Comprehension

Strong Weak
Typical Reader Language Difficulties
Phonological Difficulties | Mixed Reading Difficulty

REGION 8
Indiana
Michigan

Ohio

Figure 12. Types of reading difficulties
organized under the Simple View of Reading
(Adapted from Essentials of Assessing,
Preventing, and Overcoming Reading
Difficulties, Kilpatrick, 2015)




What is dyslexia?

Ohio law defines dyslexia as...

“a specific learning disorder that is neurological in
origin and that is characterized by unexpected
difficulties with accurate or fluent word recognition
and by poor spelling and decoding abilities not
consistent with the person’s intelligence, motivation,
and sensory capabilities, which difficulties typically
result from a deficit in the phonological component of
language”

(Ohio Revised Code 3323.25)
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What is Dyslexia?

Dyslexia is a brain-based learning disability that specifically impairs a person’s
ability to read.

Dispelling Myths About Dyslexia

For more information about dyslexia pleass vistit ImprovingLiteracy.org

s&(f}i\ National Center on Improving Literacy

& ROILiterasy@gemailoom mprovingliteracy.org W NCILiteraty Q) @improvingliteracy




What causes dyslexia?

Neuroimaging research suggests that
individuals with dyslexia — compared to
individuals without — may have
fundamental differences in brain regions
linked with reading and language. These
differences are primarily, although not
completely, noted in the left hemisphere
of the brain.
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Neurological Considerations
for Dyslexia

Neuroimaging research suggests that individuals with dyslexia - compared
to individuals without - may have fundamental differences in brain
regions linked with reading and language. These differences are primarily,
although not completely, noted in the left hemisphere of the brain.




What do we know about what’s different in the brain
of a person with dvslexia?

National.Ceht@fon
Improvifg I_itefao,f

Al

Guinevere Eden, D. PJ1
Diréctor, Center for the Study o} Learh
Georgetown University ;;
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What do we know about what’s different in the brain
of a person with dyslexia?

There are differences in the brains of people with dyslexia that we can measure
with _brain imaging . And it’s believed that many of those differences already
are _present at birth . And other differences may be there because of them not
having the same kind of reading experiences as a person who doesn’t

have dyslexia. And we measure these differences primarily with

magnetic resonance imaging The finding that most people agree on is that there
is differences in the anatomy, primarily in the _left hemisphere in regions that
are known to serve language and written language.
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https://improvingliteracy.org/glossary/dyslexia

What are the effects of dyslexia?

What Are the Effects of Dyslexia

Signs of typical reading development
and possible indicators of risk for dyslexia.

> Difficulties with phonological '
processing

> Difficulties with blending
sounds together to form words

= Beg e of what they
& Use g of Rther -Aouind & Oftan be very Sl if SCOUiring
e deriis o s cut reading skilly

CONETWORK 1) B,

Comprehensive Center Network Ohio




Understanding Dyslexia: Myth vs. Fact

> All students with dyslexia > Dyslexia exists on a continuum.
demonstrate the same > Dyslexia is a brain-based disorder
problems with reading. associated with impairments in

the brain regions associated with
manipulation of sounds, not
vision.

> Dyslexia is a reading disorder
that is based in vision
problems, which causes people

to read backward or mix up b >> Reading may require significantly

more effort and academic support
and d. . :
. _ for someone with dyslexia, but
>>People with dyslexia cannot these students can learn to read!

learn to read.
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Understanding Dyslexia: Myth vs. Fact

> Intelligent people cannot have
dyslexia.

> All students with dyslexia will
perform poorly on tests of
phonological processing.

> We can predict who will
respond to instruction.

>There is a silver bullet to
remediate dyslexia.
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> Dyslexia impacts individuals with a range of
cognitive skills, and with average to above
average intelligence.

> While many students with or at risk for
dyslexia get low scores on phonological
processing tests, approximately 25-30% of
these students will do fine on these
measures.

> Research is still ongoing regarding which
specific intervention is best for students
with or at risk for dyslexia.

> Providing students with dyslexia with
evidence-based reading instruction and the
necessary supports to succeed involves
many individuals within a school system.




Check for Understanding

Please select the TRUE Statements:

All students with dyslexia demonstrate the same level of
difficulty learning to read.

Brain regions associated with language and reading function
differently for students with dyslexia

Students with dyslexia mainly have difficulties with reading
comprehension.
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Universal Screening
in Reading

Part B
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What can we learn from screening Kids early?

National C

Improving

ey
.‘
i‘

Jack I'-'Ietcher, Ph.D.

ProftessoryUniversity of Houston

Prifcipal Investigator, Texas Center for t‘earning Disabilities
i
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What can we learn from screening Kids early?

So _missing a child is a far more serious issue than falsely identifying 3 child.
Our instrument is geared towards identifying children who are not at risk and
very accurately the false positive rate goes down over time quite a bit, so that
the instrument is quite accurate by the middle of first grade
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Assisting Students Struggling with Reading: Response to
Intervention and Multi-Tier Intervention in the Primary
Grades

Recommendation A ey
1 Screen all Create a building-level team to facilitate the

students for implementation of universal screening and progress

potential reading . .
problems at the monitoring.

beginning of the
year and againin

the middle of the  ga|ect a set of efficient screening measures that
year. Regularly

monitor the identify children at risk for poor reading outcomes

progress of with reasonable degrees of accuracy.
students who are

at elevated risk
for developing ) .
reading Use benchmarks or growth rates (or a combination

disabilities. of the two) to identify children at low, moderate, or
high risk for developing reading difficulties.

REGION 8
Indiana Gersten, R., Compton, D., Connor, C.M., Dimino, J., Santoro, L., Linan-Thompson, S., and Tilly, W.D. (2008).
Michigan Assisting students struggling with reading: Response to Intervention and multi-tier intervention for reading in the primary grades.

Comprehensive Center Network Ohio A practice guide. (NCEE 2009-4045). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of
p Education Sciences, U.S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc/publications/practiceguides/




Best Practices in Universal Screening

BEST PRACTICES IN

When establishing a screening protocol consider... UNIVERSAL SCREENING

> The scope of the assessment,
the reliability and validity of scores, and the _ o .
classification accuracy e

> When and how the screening assessment(s) will
be administered

> Who will be responsible for entering data into a
database and printing reports

> Holding primary grade level team meetings and

upper grade cross-discipline team meetings e EE
> How parents/families will be engaged in the =
decision-making and kept updated on their 3

child’s reading performance
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https://improvingliteracy.org/glossary/reliability
https://improvingliteracy.org/glossary/validity
https://improvingliteracy.org/glossary/accuracy

Behavioral Considerations in Universal

Screening

Screening assessments are...

>>Easy to administer
>>Reliable and valid
> Timely and informative
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Behavioral Considerati
Universal Screening

Screening assessments are...
BRIEF EASY TO ADMINISTER VALID & RELIABLE TIMELY AND INFORMATIVE

They can help capture each child’s reading and language strengths and weaknesses in key early
stages of development.

K=

Screening appears to be most successful when:

In kindergarten, In first grade, phoneme In second grade, word
phonological awareness, awareness and identification, oral reading
rapid automatized naming, ~ segmentation, letter fluency, and reading
letter-sound association, manipulation, nonword comprehension tasks are
and phonological memory ~ Tépetition, oral vocabulary, induded.

: and word recognition
tasks are included. i e b



https://improvingliteracy.org/glossary/screening

Recommendation #1: Screen all children at beginning and middle of the year and
monitor progress of those with elevated risk

Table 3. Recommended target areas for early screening and progress monitoring

B Recommended Proficiencies
' grade levels assessed
Letter mnaming K-1 Letter name Screening This measure is poor for
fluency idemtification progress monitoring since
and the ability students begin o learmn 1o
o rapidly associate letters with sounds.
retrieve abstract It is not valid for English
information learners in kindergarten. burt
seems valid for grade 1.
Phoneme K-1 Phonemic Screening This measure is problemartic
Segmentatltion Aawareness and progress for measuring progress in
monitoring the second semester of grade
1. As students learn 1o read.
they seem 1o focus less on
phonemic skills and more on
decoding strategies.
Nonsense word 1 Proficiency and Screening This measure is limited 1o
fluency aurtomaticity and progress only very simple words and
with basic monitoring does not tap the ability 1o
phonics rule read irregular words or multi-
syllabic words.
wWord 1-2 WwWord reading Screening This measure addresses many
identification®® and progress of the limitations of nonsense
monitoring word fluency by including
multisyllabic and irregular
words.
Oral reading 1-2 Reading comn- Screening Although the measure has
fluency nected text and progress moderately strong criteriomn-
(also called accurately and monitoring related validity. it cannot give
passage reading fluently a full picture of students”
fluency) reading proficiency. Mamny stu-
dents will score close 1o zero
at the beginning of grade 1.
REGION 8 T he measure still is a reason-
cc N | W U R K Indiana able predictor of end of year
reading perforrmance.
= Michigan— = =
Comprehensive Center Network Ohio Gersten, R., Compton, D., Connor, C.M., Dimino, J., Santoro, L., Linan-Thompson, S., and Tilly, W.D. (2008).

Assisting students struggling with reading: Response to Intervention and multi-tier intervention for reading in the primary grades.
A practice guide. (NCEE 2009-4045). Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of
Education Sciences, U.S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc/publications/practiceguides/




How do we select an effective screening tool?

National Center
Improving Literacy

Al

—
Nadllhe CF:-F-le)

Research Associate, BoSto fiGHildrenies:
ASsociate Professor of?Ped Liirle:
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How do we select an effective screening tool?

There are important factors to consider when selecting the right screener to identify
children in your school classroom or district. First of all, you want to make sure that it
assessesall important skills that we know are important for learning to read. Secondly,
you want to make sure that the screener is evidence-based, that there's some research
behind it, that it's not just someone who put some words together and said, “This is a
great screener because it has worked last year in my classroom.” And what are the
characteristics of the _nhorming group? You also want to make sure that the overall

time that it takes for you to screen the children works in your classroom. You want to
look at sensitivity and specificity of a screener. So S€NSItIVILY s correctly identifying
those who will develop a disability, and __specificity s correctly identifying those who

will not develop a reading disability. So, you can also call it thefalse positives and
false negatives
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Reflect

How does new learning on evidence-based universal
screening practices relate to your previous knowledge and

practice?

What is an action you have taken/will take to support
implementation of evidence-based practices in universal

screening?
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Resources for
Implementation
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Understanding Dyslexia

News About Contact

For Parents For Schools For State Tools & News  About  Contact Q

For Parents For Schools For State Tools &
& Families & Districts Agencies Resources ¥

& Families & Districts Agencies Resources ¥

ational Ce
Improving Literacy

Literacy Skill Checklist Understanding Dyslexia

Get personalized resources aligned with reading, writing and
language skills for beginning readers.

Implementation Toolkits

RISHES This toolkit helps parents and educators learn about dyslexia and how to support

This tool is designed to help guide parents, caregivers, and professionals in recording the presence of the literacy development of students with dyslexia

important reading, writing, and language skills in Kindergarten through 2nd grade.

It is important to note this tool is not intended to be used as a formal screener or diagnostic tool for Youwill learn: This toolkit includes:
learning disabilities, including risk for dyslexia. This tool will provide a list of personalized resources and « Common dyslexia definitions. o AnOnline Tutorial
not a score or percentile rank. + The underlying causes of + Research Briefs &
View Citations and Contributors [3. dyslexia. Infographics

o Theeffects dyslexia may have o Expert Advice
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Universal Screening in Reading

_\&(('?;\ National Center on Imr roving Literacy

NCIL’s Understanding Screening series: {5 * e l ‘LLL

» Overall Screening and Assessment
» Bias

» Classification Accuracy

» Reliability

» Sample Representativeness

» Validity

SCREENING FOR DYSLEXIA

Petscher, Y., Fien, H., Stanley, C., Gearin, B., Gaab, N., Fletcher, J.M., & Johnson, E. (2019).

REGION 8
. Screening for Dyslexia. Washington, DC: U.S. Department of Education, Office of Elementary
Indiana : : : : .
R and Secondary Education, Office of Special Education Programs, National Center on
Michigan ing Li i i inali

- - Improving Literacy. Retrieved from improvingliteracy.org.
Comprehensive Center Network Ohio



Thank You!
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The contents of this presentation were developed under a grant from the Department of
Education. However, the contents do not necessarily represent the policy of the Department of

Education, and you should not assume endorsement by the Federal government.
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